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Postsecondary Goals

What are Postsecondary Goals (PSG)?
The PSG is “generally understood to refer to those goals that a student hopes to achieve after leaving secondary school (i.e., high school)”
  Postsecondary goals should be thought of as major life accomplishments or milestones; the next major step after high school.  These are the outcomes that occur after the person has exited high school and are no longer eligible for special education services.  A measurable PSG clearly describes a state or condition that you can see/observe and, with a high level of confidence, determine if it has been accomplished or not accomplished. Identifies what will occur to indicate goal accomplishment

How do we write Postsecondary Goals?  

Postsecondary Goals should be based on the student’s preferences, interests, needs, and strengths (PINS).  The PSG should indicate when it will be completed or accomplished (i.e. after high school, after graduating, three months from graduation, etc) Measurable PSGs can be measured using a pre-established level/criterion. 

Measurable goals are defined as statements that contain four critical elements: timeframe, conditions, behavior and criterion.

Timeframe identifies the amount of time in the goal period and is usually specified in the number of weeks or a certain date for completion

Conditions specify the manner in which progress toward the goal is measured. Conditions are dependent on the behavior being measured and involve the application of skills or knowledge and describe the materials and environment necessary for the goal to be completed.
Behavior clearly identifies the performance that is being monitored. It represents an action that can be directly observed and measured.
Criterion identifies how much, how often, or to what standards the behavior must occur in order to demonstrate that the goal has been achieved. The goal criterion specifies an amount of growth
 

PSGs may initially be less specific, increasing in detail as the student moves through the grades and approaches graduation.  The PSGs may change from year to year, sometimes slightly, sometimes drastically. Each year, a PSG must be written for a) Education/Training (required), b) Employment (required) and c) Independent living (when appropriate) The PSG can be combined into one all-inclusive goal or two or three separate goals.

Education/Training is defined as enrollment in a community or technical college (2-year program), college/university (4-year program), compensatory education program, a high school completion document or certificate class (e.g., Adult Basic Education, General Education Development [GED]), short-term education or employment training program (e.g., Workforce Investment Act [WIA], Job Corps, Vocational Rehabilitation), or vocational technical school, which is less than a two year program 
Employment is technically defined as (a) competitive, (b) supported, or (c) sheltered. 

Competitive employment means work- (i) In the competitive labor market that is performed on a full-time or part-time basis in an integrated setting; and (ii) For which an individual is compensated at or above the minimum wage, but not less than the customary wage and level of benefits paid by the employer for the same or similar work performed by individuals who are not disabled. (Rehabilitation Act, 1998)  For the Post School Outcome measure, competitive employment means work for pay at or above the minimum wage in a setting with others who are nondisabled for a period of 20 hours a week for at least 90 days at any time in the year since leaving high school.  This includes military employment. (2009-2010 Indicator 14)

Supported employment is competitive work in integrated work settings, or employment in integrated work settings in which individuals are working toward competitive work, consistent with the strengths, resources, priorities, concerns, abilities, capabilities, interests, and informed choice of the individuals, for individuals with the most significant disabilities for whom competitive employment has not traditionally occurred; or for whom competitive employment has been interrupted or intermittent as a result of a significant disability; and who, because of the nature and severity of their disability, need intensive supported employment services.  (Rehabilitation Act, 1998)

Sheltered employment refers to an accredited occupationally-oriented facility, including a work activities center, operated by a private nonprofit agency, which, except for its administrative and support staff, employs disabled persons certified under special provisions of federal minimum wage laws by the Wage and Hour Division, U.S. Department of Labor. (National Post-School Outcomes Center)

Independent Living or life skills are defined as “those skills or tasks that contribute to the successful independent functioning of an individual in adulthood in the following domains: leisure / recreation, home maintenance and personal care, and community participation.
  
The domain of independent living is not as narrowly defined as the domains of employment and postsecondary education/training and encompasses residential living, recreation/leisure, transportation, community access and health/medical issues (and could address any area needed to achieve a higher level of independent living). 

When are Postsecondary Goals achieved?

The outcomes of the postsecondary goal may happen immediately following graduation, a few months after leaving school or may even extend a few years out from graduation. 
There is no requirement to measure goals once the student is no longer eligible for FAPE. 



IDEA 2004 Requirement


§ 300.320 Definition of individualized education program. (b) Transition services. Beginning not later than the first IEP to be in effect when the child turns 16, or younger if determined appropriate by the IEP Team, and updated annually, thereafter, the IEP must include—


(1) Appropriate measurable postsecondary goals based upon age appropriate transition assessments related to training, education, employment, and, where appropriate, independent living skills.








� (IDEA 2004 Part B Regulations, §300.320(b), discussion of Final Rule p. 46,668)





� National Secondary Transition Technical Assistance Center


� Cronin, M. E. (1996). Life skills curricula for students with learning disabilities: A review of the literature. Journal of Learning Disabilities, 29, 53-68). 
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